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Abstract

Leadership is a vast subject, especially when it is linked to Islamic leadership. Islamic leadership
is viewed not simply as holding authority, but as a trust granted by Allah. The study outlined the
literature found on fundamental components and characteristics of the Islamic concept of
leadership and role of teachers to develop those qualities among students in behavioral and
religious aspects. This quantitative study identifies the practices of university teachers for
developing Islamic leadership qualities among university students. The study employed survey
methodology and a self-developed questionnaire was used to gather data from 800 students
studying in eight public sector universities of the province of Punjab, that is 1 university from
each of the 8 divisions of Punjab province of Pakistan and 1 university from 9th division was
selected for the pilot study. The questionnaire is consisted of two factors: behavioral qualities
(self-control, resilience, tolerance) and faith-based guidance (reliance on Allah and gratitude to
Allah). The findings based on the results of these two factors showed a moderate mean score of
3.30 (SD=1.01) and mean score 3.42 (SD=0.95), respectively. Based on the results of the study
teachers on average give moderately positive encouragements of the behavioral qualities and
religious consciousness of the students. However, in this case teachers seem to emphasize the
emotional development of faith in studnets rather than translating them into consistent outward
behaviour and reflection. It is recommended that the provision of practical training or guidance
to strengthen teachers’ ability to integrate holistic Islamic leadership development among
students.
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Introduction

Leadership is viewed as the process of directing, guiding and motivating individuals in achieving
their common social objectives (Manaf , 2014 ). The process of forming leaders among the stu-
dents at higher education is of utmost academic importance since the process of education in
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higher educational institutions can be regarded as the last educational phase in development of
specialists who possess not only knowledge and skills but also moral values important for solv-
ing the difficult social problems (Maulida et al., 2024) in various sphere of their activities or dai-
ly life. From an Islamic point of view the meaning of leadership is viewed as the moral obliga-
tion and the person in-charge is seen as a steward responsible not only for his personal moral but
also for the benefit of the whole ummah (Mustapa & Ahnin, 2024). This means that the idea of
leadership is not limited to the traditional meaning and this result in realizing its importance for
the progress of general character development within academic culture provided by the prophetic
values: trust, justice, and integrity (Liani et al., 2025). Despite this alignment, it is still necessary
to admit that our research gap remains in a way of including Islamic leadership features in the
practices for universities since there are no possible ways of estimating university students’ pro-
gress based on the particular Islamic principles (Fitria et al., 2023; Khaeroni et al., 2025).

Islamic Leadership

Western scholars established basic leadership practices that are used in most nations, including
many Muslim nations. The Prophet Muhammad (PBUH) and the four major leaders known as
khalifa ar-rasydin, who ruled the nations and territories for fifty years (611-661), applied leader-
ship ideas based on the Islamic perspective. For some reason, Muslims do not follow these theo-
ries. During that time, their leaders served, protected, guided, represented, and inspired everyone
(Rafiki, 2020). These are the best practices and demonstrations of Islamic leadership found in the
Quran and Hadith, and they should be followed by all Muslims worldwide. In Islam, leadership
is regarded as a serious duty and a sacred trust. A leader is required to discharge his obligations
before the divine, who is the supreme authority, while also endeavoring to support and guide his
followers to the fullest extent of his abilities (Faris & Parry, 2011). The paradigm of leadership is
shifting, and an ethically grounded leadership model is at last taking shape a stance that Islam
has held from the beginning (Beekun 1999).

The Islamic approach to leadership is distinct from other approaches. This is primarily because
Muslim leaders are expected to emulate the leadership traits of Prophet Muhammad (PBUH),
who is presented as an example in the Quran and Hadith, in their lives (Brooks & Ezzani, 2023).
Islamic manner encompasses a complete code that will give you good practitioners (Marawan,
2000). This affected loss of agida is further infused by the loss of adab, which creates the Muslim
dilemma, forcing Muslims to be confused and mistaken in knowledge, and eventually leading the
Muslim community to the rise of unqualified leaders (Al-Attas, 1979). Hence in the effort of Is-
lamization of knowledge and being a good Islamic person, adab along with the Islamic princi-
ples, values and norms will be stressed to be guided and influenced through the process of educa-
tion, not only in the curriculum, co-curriculum, method of teaching, teacher-educator-student re-
lationship but also the societal dimension of the educational institution (Adam, 1997). The Quran
and Sunnah serve as the primary references for identifying the qualities of an effective leader.
The most exemplary model for Muslims in both worldly and spiritual matters is Prophet Hazrat
Muhammad (SAW). As indicated in Quran:

“There has certainly been for you in the Messenger of ALLAH an excellent pattern for anyone
whose hope is in ALLAH and the Last day and (who) remembers ALLAH often” (Surah Al-
Ahzab, 33:21)
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Prophet Muhammad (SAW) is recognized as the first established leader in Islam. He not only
embodied the qualities of the perfected character described in the Quran (33:21), but also
demonstrated Islamic ethical values in his everyday conduct. He did so in his roles as a public of-
ficial, a private trader, and one of the leaders of Medina (Eleftheria & Louis, 2017). Effective
leaders are truthful, simple, accountable, honest, humble, pious and they always fear the Allah
Almighty.

Teachers' role to develop Islamic leadership in students

The importance of teachers' professionals in modeling students’ values and character cannot be
understated (Aningsih, Zulela, Neolaka, lasha, & Setiawan, 2022). In addition to imparting
knowledge, a teacher acts as a role model who can instill moral and spiritual values in their stu-
dents. High learning motivation has a direct impact on students’ future academic success and en-
hances their abilities (M.K. Lai et al., 2018), as well as affects the quality of their moral character
(Dishon & Goodman, 2017). Teachers, in particular, are seen as key agents in nurturing students'
sense of responsibility, honesty, reservoirs, and social concern, not only through direct instruc-
tion in religious texts but also through assigning roles, encouraging participation, and reinforcing
responsible behaviour in school, college, or university life (Lestari & Misriandi, 2025). Accord-
ing to Laupichler et al. (2022), it is more of a mental discipline than an academic one, a growth
of empathetic understanding that leads to moral, social, and aesthetic values. The teachers who
consistently demonstrate good behavior, make religious events, and offer both collective and per-
sonal guidance can play an important role in improving the moral behaviour of students (Kur-
niawan et al., 2023).

Islamic education, which is essentially a key tool for forming students’ morality, and character
(Zurqoni, Retnawati, Rehmatullah, Djidu, & Apino, 2020). Teacher’s exemplary behavior in their
words, attitudes, and deeds must establish moral principles as a manifestation of religion. Stu-
dents naturally find it easier to embrace and emulate Islamic ideals in their own lives when pro-
fessors or teachers act in accordance with these principles regularly as contextual and interactive
approaches are crucial in forming Islamic character, especially for Generation Z who are heavily
involved with digital culture and contemporary social realities (Nuraini et al., 2025). Value based
leadership, grounded in Islamic virtues such as sincerity, justice, compassion, and social respon-
sibility is presented as a key driver for transforming institutional culture and learner outcomes
(Rahman, 2025).

Mentoring is a personalized relationship in which teachers guide students' personal, moral, and
leadership growth. Mentoring in Islamic perspective is founded on the prophetic tradition where
educators are viewed as moral exemplars who influence the character of their students (Aabed,
2006). Beacon in Badawi (1999) describe Islamic leadership in Islam is based on the qualities of
trustworthiness, God consciousness. Mentors has a prominent role in this process as they mod-
eled high conduct characteristics and give them advice.

The latest research has shown that mentoring that is meaningful requires empathy, listening
closely and trust building so that students internalize the Islamic values that underpin leader (Sa-
hin, 2021). Moreover, the display of patience and humidity by the teachers brings about the de-
velopment of these traits, too. This is through the social learning theory. Here, we learn from the
role models (Bandura, 1977). According to Ramadan (2004), the mentor must allow students to
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reflect on Islamic ethical concepts, such as fairness and compassion. This is essential to enhanc-
ing the students’ leadership.

According to (Atif et al., in 2024), application of these leadership principles, in the educational
context of the Islamic world, often shows inadequate responsiveness to the sociocultural diversi-
ty of students and their respective communities. The Islamic perception of leadership i9s closely
related to the prophetic notions of trustworthiness, communication, knowledge, and truthfulness
(Hadi et al., 2025).

Al-Sadan (2000) argues that teachers encourage leadership through cooperative tasks, including
book work and community service, which reflect Islamic ideals of collaboration and service.
Such activities build communication, teamwork, problem-solving abilities that are crucial for
leadership roles. More recent research, for example Igbal and Hassan (2023), stresses that when
teachers integrate accountability into their pedagogy, students are guided to focus on the welfare
of others, a key feature of Islamic leadership.

Key obstacles include insufficient teacher preparation for cultivating Islamic leadership traits and
understanding of leadership across cultures (Ali, 2015). Recent studies therefore recommend the
development of coherent frameworks to guide and support teachers in this role (Ahmed & Sid-
diqui, 2022).

Research Objective

The objective of the study was to identify the practices of university teachers to develop key
qualities of leadership among university students in Islamic perspective

Research Methodology

This study employed a quantitative approach, and a survey method was adopted to collect data to
examine the extent to which university teachers encourage students to develop key qualities of
leadership through behavioral qualities and faith-based guidance from an Islamic perspective. A
structured questionnaire was used to gather self-reported perceptions from students regarding
teachers' practices in these domains.

Population and Sample

The target population comprised of university students in public sector universities of Punjab.
The Punjab province of Pakistan comprises of nine divisions; from each division one university
was selected. The total nine universities from Punjab province was selected for the collection of
data from which one university was used for pilot study. Total 800 students i.e. 100 from each
university (i.e. 8 universities from 8 divisions) were selected as a sample of the study. The data
collected for pilot study was not included in the main sample of the study.

Convenient sampling technique was adopted to ensure adequate representation of students across
universities. A total of 800 questionnaires were distributed, of which 800 were returned and
deemed usable after screening for competencies.
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Province Division University Sample
Punjab Province Lahore University of the Punjab 100
(Pakistan) Rawalpindi  University of Chakwal 100

Gujranwala GCWU Sialkot 100
Sargodha University of Sargodha 100
Faisalabad  GC University 100
Sahiwal University of Sahiwal 100
DG Khan Ghazi University 100
Multan Bahauddin Zakariya University 100
Bahawalpur Khwaja Fareed University of Engineering & In- 100
formation Technology
Total Sample 900

Research Instrument

To accomplish this, a questionnaire was designed following an extensive review of the literature
and with careful consideration of the research objectives. This instrument was administered to
the participants, namely the students, to collect responses that would help address the research
problem. The customer was comprised of three main sections 1. demographic information, 2.
behavioral qualities domain 3. religious and spiritual consciousness.

Validity and Reliability

The content validity of the questionnaire was established through expert by 100 university teach-
ers. The initial item pool was evaluated by 100 experts consisting of university teachers, who as-
sess the clarity, relevance, and alignment of the items within the questionnaire as per Islamic
leadership construct and the study objectives. On based on their feedback, ambiguous items were
refined and overlapping of items were removed.

The pilot study was conducted with 100 students who were similar to the main sample but not
part of it. The pilot study was used to check item clarity and to provide preliminary reliability es-
timates Internal consistency reliability was examined using Cronbach’s alpha. The behavioral
qualities scale and the faith-based guidance scale both demonstrated acceptable reliability indi-
cating that the items within each domain measured coherent underlying constructs. The reliabil-
ity co-efficient for factors was 0.809 and was 0.828 respectively, which was considered highly
recommended to be included in the questionnaire.

The KMO value for ‘Behavioral Qualities’ domain was 0.84, suggesting sampling adequacy and
indicating that the data is very suited for factor analysis (values>0.8 regarded worthy). The sig-
nificant p-value (sig.<0.05) verified that the correlations are strong enough for factor analysis,
and the approximate Chi-Square value is given with df=28 (for 8 items).

The KMO value for ‘Religious and Spiritual Consciousness’ was 0.841 indicating sufficient
sampling. Strong inter-variable correlations are confirmed by Bartlett’s Test, which is extremely
significant (p<0.001). With df= 15 (for 6 items), the approximate Chi-Square value is 324.738
and the significant p-value is p=.000 showing strong evidence against sphercity indicating signif-
icant correlations in the data.
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Data Collection

Data collection forms a vital component of any research project. Depending on the aims and re-
quirements of their studies, researchers use a range of techniques and instruments to gather data.
Quantitative researchers, in particular, often rely on tools such as structured questionnaires,
checklists, Thurston scales, and objective-type tests to obtain numerical data. Their purpose is to
secure quantitative information from a selected sample that reflects the wider population, thereby
enabling them to make inferences and generalize the results (Grinnell Jr. & Unrau, 2005). The
questionnaire was constructed in the light of current teaching practices aimed at developing .

Table 1: Behavioral-Qualities

Statements Re- Never Rarely Some- Always  Often Mean std
sponses times
Teachers encourage  f 55 121 287 284 53 319 1.00
students to use posi- % 6.9 15.2 35.9 35.5 6.5
tive language
Teachers guide stu- f 37 150 319 240 54 3.23 0.96
dents to acceptcom- % 4.7 18.8 39.9 30.0 6.6
pliments gracefully.
f 32 146 271 299 50 332 1.01
Teachers help stu- % 4.1 18.3 33.9 37.5 6.3
dents develop self-
control
Teachers help stu- f 40 117 257 307 78 33 101
dents to be tolerant % 51 14.7 32.2 38.4 9.6
in personal and aca-
demic matters.
Teachers prompt f 51 134 273 284 58 321 1.02
students to act as % 6.4 16.7 34.0 35.5 7.3
peacemakers.
Teachers advise stu-  f 49 141 244 297 69 324 1.04
dents to be patientin % 6.1 17.6 30.5 37.1 8.7
unfavorable circum-
stances.
Teachers help stu- f 42 151 217 318 72 328 1.04
dents to manage their % 5.3 18.9 27.1 39.6 9.0
anger.
Teachers assist stu- f 40 128 241 302 89 3.3 1.03
dents in facing failure % 5.1 16.0 30.1 37.7 11.1
with courage.
Total (100%6) % 55 17.0 33.0 36.4 8.1 3.3 1.01

This table shows the frequency (f), percentage (%), mean, and standard deviation for nine items
measuring the extent to which teachers encourage behavioral qualities among students, rate on a
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five-point Likert scale (i.e: Never, Rarely, Sometimes, Aways, Often). The overall mean across
all items is 3.3 (std=1.01), indicating that, on average, respondents perceive teachers as engaging
students to develop these behavioral qualities ‘sometimes’ to often -a moderately positive but not
consistently high level of practice.

Item-level analysis

The data show that 33.0 % of respondents give their opinion for ‘sometimes’ and 36.4% of re-
sponses fall in the category ‘always’, reinforcing that the majority of respondents perceive the
teachers in the development of these qualities with reasonable regularity. Meanwhile, only 5.5%
of responses indicate a complete absence of these practices by responding on ‘Never’ , showing
outright neglect in the teachers' practices to develop these qualities among university students.
However, the relatively low 8.1% for ‘Often’ indicates that highly frequent, consistent rein-
forcement of these qualities remains the exception rather than the norm.

The data suggests that while foundational support for qualities such as tolerance, self-control and
resilience is broadly present moreover there remains room to enhance the frequency and con-
sistency of such practices across classrooms.

Table 2: Religious and Spiritual Consciousness

Statements Respons  Nev-er Rare- Some- Alwa- Often Mean  std
es ly times yS
Majority of f 45 102 244 328 81 3.4 1.02

teachers help
students to turn

aside from evil. % 5.8 12.9 30.1 41.0 10.2

Teachers taught  f 19 133 249 327 72 3.4 0.94
students about

judgment day. % 25 16.7 31.0 40.7 9.1

Teachers guide f 23 133 259 311 74 3.3 0.95
students to

become % 2.9 165 323 38.9 9.4

conscious of

ALLAH’s will.

Teachers f 34 127 240 332 67 3.3 0.98
motivate % 43 15.8 30.2 41.2 8.5

students for act

of worships.

Teachers advise f 15 95 186 433 71 35 0.9
studentsto rely oy 18 118 235 540 89

on ALLAH

SWT.

Teachers guide f 16 90 205 404 85 3.6 0.9
students to be

grateful to % 2.2 11.0 25.6 50.3 10.9

ALLAH.

Total (100%) % 3.25 14.1 28.8 44.35 9.5 3.42 0.95
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This table shows the frequency (f), percentage (%), mean, and standard deviation for six items
measuring the extent to which teachers guide students towards religious awareness, moral con-
sciousness, and reliance on faith. The overall mean across all six items is 3.42 (std = 0.95), which
is notably higher than the previous table’s overall mean of 3.3. This indicates that respondents
perceive teachers as engaging students in faith-based guidance somewhat more consistently than
the general behavior practices examined earlier, with responses leaning more towards ‘Always’
than ‘Sometimes.’

Item-level analysis:

The data indicates that 28.8% of respondents select options ‘sometimes’ and 44.35% responses
fall under category ‘Always’. This indicates that the majority of respondents perceive teachers
performing religious guidance practices in a routine and regular manner.

Notably, the two highest performing items- gratitude to ALLAH (M=3.6) and reliance on AL-
LAH (M=3.5) — both relate to emotional dimensions of faith (trust, thankfulness). In contrast, the
lowest performing items relate to active, behavioral, and reflective dimensions. This pattern sug-
gest that teachers may be more comfortable or skilled at fostering emotional faith dimensions
than at translating those attitudes into consistent behavioral and reflective practices.

Findings

Results of factor ‘Behavioral Qualities’ presents the frequency, percentage, mean, and standard
deviation for nine items measuring the extent to which teachers encourage behavioral qualities
based on Islamic leadership among the university students, using teachers has motivation Likert-
scale. The overall mean score across all items is 3.30 (SD=1.01), suggesting that, on average, re-
spondents that is students, perceive teachers as encouraging these behavioral qualities between
‘sometimes’ and ‘often’ among students. This reflects a moderately positive, but not consistently
strong level of practice. At the response level, 33.0% of participants selected ‘sometimes’ and
36.4% selected ‘always’, indicating that the majority views teachers as engaging in these practic-
es with reasonable regularity. In contrast, only 5.5% of responses fell under ‘never’, suggesting
that a complete absence of such practices is relatively rare. However, the comparatively low pro-
portion of ‘often’ responses 8.1% indicates that highly frequent and consistent reinforcement of
these behavioral qualities is still the exception rather than the norm.

Descriptive statistics for factor ‘Religious and Spiritual Consciousness’ for six items measuring
the extent to which teachers guide students towards awareness of religion, moral consciousness,
and reliance on faith. An overall mean score of 3.42 (SD=0.95) indicates that respondent’s re-
sponse that teachers promote religious and spiritual guidance somewhat more consistently than
in general behavioral qualities. Responses incline more toward ‘Always’ than ‘Sometimes’, indi-
cating a moderately higher emphasis on religious and spiritual guidance.

The item-level analysis reveals the pattern showing higher mean scores on the items of encourag-
ing gratitude to Allah and on having reliance upon Allah- while both refer to the emotional di-
mension of faith, such as trust, gratitude, and the inner spiritual orientation. On the other hand,
low mean scores on items related to behavioral and reflective practices. Therefore, the results
suggest that teachers tend to be more active in the development of emotional dimensions of faith
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than in cultivating these attitudes into outward behavior and active and reflective practices of
students on a consistent basis.

Discussion

The findings on behavioral qualities indicate that university teachers offer students a moderate
degree of support in developing Islamic leadership qualities. Their practices tend to occur ‘some-
times’ or ‘often’, rather than consistently at a high level. In other words, qualities suggest toler-
ance, self-control, and resilience are rarely ignored altogether, but they are not yet reinforced in a
systematic and intensive way. This pattern is also reflected in research on Islamic character edu-
cation the teachers are viewed as central to shaping students' character, yet time constraints, cur-
riculum demands, and the absence of coordinated institution-wide strategies often limit their ef-
forts, resulting in partial rather than comprehensive character formation (Saepudin, 2023).

The studies shows that students demonstrate improvements in resilience, emotional regulation,
and self-control when teachers intentionally link to faith-based guidance with specific behavioral
goals such as responding ethically to challenges, managing emotions, or coping with family
problems (Suhartini et al., 2018). In these contexts, teachers combine concrete practices like self-
reflection, structured discussions, role play, and ongoing personal guidance along with spiritual
counseling e.g., encouraging patients, gratitude, and reliance on Allah (Subartini et al., 2018).
This integrated approach appears more effective in helping students translate internal faith into
observable behavior than focus primarily on teaching or general moral advice. The gap identified
on teachers' practices in developing Islamic leadership qualities among university students sug-
gested that such integrative strategies are not yet consistently embedded in university-level
teaching, where large class sizes, race towards GPA’s and academic pressures may further limit
opportunities for close mentoring and behavioral coaching. Teachers develop careful connections
with Allah, the prophet, themselves, families, friends, and society to help students virtuous Mus-
lims with strong characters (Ahmad et al., 2017).

In Islam, leadership transcends the mere legal duties associated with the position or status. It is a
multidimensional role aimed at promoting social well-being through justice, trust, and a sense of
responsibility before Allah. Leaders must offer guidance grounded in Divine commands and val-
ues, rather than relying solely on their own ego or authority. Upon assuming a leadership role a
Muslim must prioritize Islamic principles over desires and the ego (Siroujuddin & Al-Adawiyah,
2023). Research on educational models inspired by the prophetic tradition highlights how teach-
ers consistently exemplify moral conduct, organized religious activities, and provide guidance
both traditional and personalized basis can influence students behavior and foster the internaliza-
tion of moral norms (Kurniawan et al., 2023).

Conclusion & Recommendations

In conclusion of factor ‘behavioral qualities’, the finding showed that university teachers encour-
age the behavioral qualities of students at a moderate level while the neglection of these qualities
is uncommon. While there is a basic framework for fostering tolerance, self-control, and resili-
ence, there is certainly scope and necessity for teachers to further strengthen the same and inte-
grate it more consistently into everyday classroom interactions.
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The findings of factor ‘religious and spiritual consciousness’ indicated that the role of teachers in
directing students towards a more religious consciousness, moral consciousness and relying more
on faith is stronger as compared to directing students to general behavioral qualities.

Furthermore, the item-level analysis shows a qualitative imbalance: teachers' success in cultivat-
ing more emotional and attitudinal aspects of faith, such as being thankful to Allah and reliance
on Allah was greater than their success in cultivating the corresponding behavior and reflective
expressions of faith. This indicates that while an important premise of religious and moral guid-
ance is present for the students, it is essential that strengthening strategies are necessary to help
students consistently translate their internal faith and feelings into visible moral actions, reflec-
tive processes, and ethical acts in their daily lives.Overall, the indicated that the basic support of
behavior qualities like tolerance, self-control, and resilience is generally available, however there
is significant room to increase their frequency and consistency throughout the university level
with which teachers can provide these qualities common classrooms

Universities must have appropriate training facilities so that teachers can learn ways to integrate
in their teaching practices to develop Islamic leadership qualities among students as this is the
need of the hour. Based on Character Building Training research conducted at Indonesian Islamic
universities, institutions must develop comprehensive training facilities that enable teachers to
integrate Islamic leadership qualities into their teaching practices through nurturing learning,
mentoring, and consulting approaches (Munawir et al., 2023). These facilities should provide
collaborative spaces where teachers learn to internalize local wisdom values which are funda-
mental to developing Islamic leadership among students. Training infrastructure is must include
practical religious skills laboratories and capacity-building programs that reinforce tolerant, criti-
cal, caring, and creative behavior along with respect for differences with others. Universities
must establish collaborative networks involving leaders, teachers, and students to ensure the sus-
tainability of Islamic leadership development, which is pressing need of the hour (Munawir et
al., 2023). It was suggested that institutions may introduce appropriate seminars, conferences in-
cluding international conferences, community serving welfare initiatives which help students to
get enough knowledge of Islamic leadership how it affects their daily lives as well as help them
in their future professions and to develop sense of community serving and social-responsibility.

References

1. Al Quran Surah Al-Ahzab, 33:21

2. al-Attas, Syed Muhammad Naquib, (1979). “Preliminary Thoughts on the Nature of
Knowledge and the Definition and Aims of Education”, in Aims and Objectives of Islam-
ic Education. Jeddah and Bucks: King Abdul Aziz University and Hodder and Stoughton

3. Ali, M. (2015). Leadership in Islamic education: Challenges and opportunities. Journal of
Education and Practice, 6(15), 88-94.

4. Ahmed, F., & Siddiqui, S. (2022). Teacher training for leadership development in Islamic
contexts: Challenges and solutions. Journal of Educational Leadership, 7(2), 89-104.

5. Al-Sadan, 1. (2000). The role of teachers in developing leadership skills in students. Edu-
cational Studies, 26(2), 123-135.

6. Aabed, A. I. (2006). A study of Islamic leadership theory and practice in K-12 Islamic
schools in Michigan. BYU ScholarsArchive. https://scholarsarchive.byu.edu/etd/408/

145



Online ISSN: 3006-8886

A SOCIAL PRlSM Print ISSN: 3006-8878

SOCIAL PRISM

7.

8.

10.
11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Ali Adam Nadwi. (1997). Report on the sixth international Islamic education conference.
Cape Town: IBERR

Ahmad, N., Kamarudin, M. K., & Jasmi, K. A. (2017). The Concept of Teacher’s Per-
sonality in Shaping Student’s Characters. Research Journal of Education, 3(11), 157-163.
https://ideas.repec.org/a/arp/rjearp/2017p157-163.html

Aningsih, Zulela, Neolaka, A., lasha, V., & Setiawan, B. (2022). How is the Education
Character Implemented? The Case Study in Indonesian Elementary School. Journal of
Educational and Social Research, 12(1), 371. https://doi.org/10.36941/jesr-2022-0029
Bandura, A. (1977). Self-efficacy: toward a unifying theory of behavioral change.
Psychological review, 84(2), 191

Brooks, M. C., & Ezzani, M. D. (2023). Great Muslim leaders: Lessons for education.
IAP.

Beekun, Rafik Issa (1999). Leadership: an Islamic perspective. Beltsville, Md.: Amana.
Edited by Jamal A. Badawi.

Dishon, G. (2018). Citizenship Education through the Pragmatist Lens of Habit. Journal
of Philosophy of Education. https://doi.org/10.1111/1467-9752.12307

Egel, E., & Fry, L. W. (2016). Spiritual leadership as a model for Islamic leadership.
Public Integrity, 19(1), 77-95. https://doi.org/10.1080/10999922.2016.1200411

Fitria, D., Lufri, Asrizal, & N, A. (2024). Digital Teaching Material of Integrated Science
with Blended-PBL Model for Independent Curriculum. Jurnal Penelitian Pendidikan IPA,
10(11), 8328-8338. https://doi.org/10.29303/jppipa.v10i11.9058

Hadi, A. F. M. Q. A., Maksum, M. N. R., Saputri, I. D., lbrahim, S. a. S., & Wangyee, A.
(2025). The Transformation of Islamic Educational Leadership in a Multicultural Society:
A theoretical review based on Critical literature. Multicultural Islamic Education Review,
149-160. https://doi.org/10.23917/mier.v3i2.12098

Igbal, A., & Hassan, M. (2023). Fostering Islamic leadership through experiential learn-
ing in digital classrooms. Journal of Islamic Education Research, she9(1), 33-48.
Kurniawan, N., Limei, S., & Catherine, S. (2023). Improving Students Islamic Behavior
through Teacher Prophetic Education Model. International Journal of Educational Narra-
tives, 1(1), 28-32.  https://doi.org/10.55849/ijen.v1i1.239

Khaeroni, K., llzamudin, 1., & Subhan, S. (2025). Prophetic Leadership for Sustainable
Islamic Higher Education: A Systematic Literature Review of Transformative Values and
SDG alignment (2009-2024). Journal of Asian Islamic Educational Management (JAI-
EM), 3(2), 63-72. https://doi.org/10.53889/jaiem.v3i2.752’

Lai, M. K., Leung, C., Kwok, S. Y. C., Hui, A. N. N,, Lo, H. H. M., Leung, J. T. Y., &
Tam, C. H. L. (2018). A multidimensional PERMA-H positive education model, general
satisfaction of school life, and character strengths Use in Hong Kong Senior Primary
school Students: Confirmatory factor analysis and path analysis using the APASO-II.
Frontiers in Psychology, 9, 1090. https://doi.org/10.3389/fpsyg.2018.01090

Lestari, H., & Misriandi. (2025). The role of Islamic Religious Education teachers in
shaping students’ religious and responsible character in Madrasah Ibtidaiyah. Internation-
al Journal of Research and Scientific Innovation, XII(VII), 2050-2054.
https://doi.org/10.51244/ijrsi.2025.120700201

Laupichler, M. C., Aster, A., Schirch, J., & Raupach, T. (2022). Artificial intelli-
gence literacy in higher and adult education: A scoping literature review. Comput-

146


https://ideas.repec.org/a/arp/rjearp/2017p157-163.html
https://doi.org/10.36941/jesr-2022-0029
https://doi.org/10.29303/jppipa.v10i11.9058
https://doi.org/10.55849/ijen.v1i1.239
https://doi.org/10.53889/jaiem.v3i2.752
https://doi.org/10.51244/ijrsi.2025.120700201

Online ISSN: 3006-8886

A SOCIAL PRlSM Print ISSN: 3006-8878

SOCIAL PRISM

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

ers and Education: Artificial Intelligence, 3, 100101.
https://www.sciencedirect.com/science/article/pii/S2666920X2200056X

Liani, S., Barsihanor, B., Hafiz, A., Kumala, S., & Rofam, G. N. K. M. (2025). Educa-
tional leadership in Islamic perspective and its implications for the formation of future
generations. Muallimuna Jurnal Madrasah Ibtidaiyah.
https://doi.org/10.31602/piuk.v0i0.21114

Marwan Ibrahim al-Kaysi. (2000). Morals and manners in Islam. Kuala Lumpur : Islamic
Book Trust.

Manaf, H. A., Mohamed, A. M., & School of Government, College of Law, Government
and International Studies, Universiti Utara Malaysia. (2014). Malay Business leaders’
characteristics and their success in business. JGD, 10-10(1), 109-135.

Malureanu, F., & Enachi-Vasluianu, L. (2021). TEACHERS’ INFLUENCE ON STU-
DENTS IN THEIR LIFELONG DEVELOPMENT. SOCIETY INTEGRATION EDU-
CATION Proceedings of the International Scientific Conference, 2, 340-347.
https://doi.org/10.17770/sie2021vol2.6213

Maulida, R., Aziz, A., & Efendi, N. (2024). MEMBANGUN PEMIMPIN MASA DE-
PAN: STRATEGI PENGEMBANGAN KEPEMIMPINAN DALAM PENDIDIKAN IS-
LAM. Jurnal Tarbiyatuna Jurnal Kajian Pendidikan Pemikiran Dan Pengembangan Pen-
didikan Islam, 5(2), 75-90. https://doi.org/10.30739/tarbiyatuna.v5i2.3542

A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U. (2023).
Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari Rempah-
Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian Journal
of Community Research and Engagement, 4(2), 457-467

A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U. (2023).
Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari Rempah-
Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian Journal
of Community Research and Engagement, 4(2), 457-467

A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U. (2023).
Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari Rempah-
Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian Journal
of Community Research and Engagement, 4(2), 457-467

A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U. (2023).
Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari Rempah-
Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian Journal
of Community Research and Engagement, 4(2), 457-467

Munawir, A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U.
(2023). Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari
Rempah- Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian
Journal of Community Research and Engagement, 4(2), 457-467

Munawir, A., Rusdiyanto, E., Sumartono, S., Putri, E., & Muna, S. U.
(2023). Membangun Kesadaran Siswa dengan Menanam dan Memasak Sayuran dari
Rempah-Rempah Alami di SMP Paramarta Tangerang Selatan. Amalee: Indonesian
Journal of Community Research and Engagement, 4(2), 457-467.

Mustapa, M., & Ahinin, K. A. (2024). DEVELOPING FUTURE LEADERS: TEACH-
ING ISLAMIC LEADERSHIP SKILLS IN SCHOOLS. Jurnal Kajian Islam Dan Turath
Antara - Bidang, 1(1). https://doi.org/10.51200/kitab.v1i1.5198

147


https://www.sciencedirect.com/science/article/pii/S2666920X2200056X
https://doi.org/10.31602/piuk.v0i0.21114
https://doi.org/10.17770/sie2021vol2.6213
https://doi.org/10.30739/tarbiyatuna.v5i2.3542
https://doi.org/10.51200/kitab.v1i1.5198

Online ISSN: 3006-8886

A SOCIAL PRlSM Print ISSN: 3006-8878

SOCIAL PRISM

36.

37.

38.

39.

40.

41.

42,

43.

44,

45.

46.

Nuraini, N., Subagiya, B., & Basri, S. (2025). Islamic Education Teachers’ Strategies in
Instilling Character Education at MTS Al-Ahsan Bogor. Journal of Educational Manage-
ment and Strategy, 4(1), 1-14. https://doi.org/10.57255/jemast.v4i1.1409

Rafiki, A. (2020). Islamic Leadership: Comparisons and qualities. In IntechOpen
eBooks. https://doi.org/10.5772/intechopen.90151

Rahman, G. (2025). Transforming Islamic Education Through Value-Based Leadership: A
Narrative Review.

Sinergi International Journal of Islamic Studies, 3(2), 83-95.
https://doi.org/10.61194/ijis.v3i2.712

S. Atif, A. Fahim, A. R. Chaudhry, D. N. Dar, S. A. Syed, and S. Rana, “Leadership com-
petencies for dentists: What do undergraduate students think?,” PLoS One, vol. 19, no. 9,
2024, doi: 10.1371/journal.pone.0310459

Sahin-Kalyon, D. (2021). Teaching Science: Who am 1? What do | plan? In International
Online Journal of Education and Teaching (IOJET), International Online Journal of Edu-
cation and Teaching (IOJET) (Mol. 8, Issue 3, pp. 2150-2175).
https://files.eric.ed.gov/fulltext/EJ1308185.pdf

Saepudin, A. (2023). Character Education in Islam: The role of teachers in building Is-
lamic personality in Elementary schools. International Journal of Science and Society,
5(5), 1172-1185. https://doi.org/10.54783/ijsoc.v5i5.1266

Suhartini, A., Nursobah, A., Hayati, T., & Yulianingsih, Y. (2018). Control Behavior
through Self-Control in Islamic Education. International Journal of Engineering & Tech-
nology, 7(3.21), 351-358. https:/doi.org/10.14419/ijet.v7i3.21.17186

Sirojuddin, S., & al-Adawiyah, R. (2023). Leadership in Islam. Proceeding International
Da’wah Conference, 1(1), 354-369. https://www.jurnal.uia.ac.id/proceeding/article/
view/3384

Ramadan, T. (2004). Western Muslims and the future of Islam. New York: Oxford Uni-
versity Press.

Zurgoni, Z., Retnawati, H., Rahmatullah, S., Djidu, H., & Apino, E. (2020). Has
Arabic Language Learning Been Successfully Implemented? International Journal of
Instruction, 13(4), 715-730. https://doi.org/10.29333/iji.2020.13444a

148


https://doi.org/10.57255/jemast.v4i1.1409
https://doi.org/10.5772/intechopen.90151
https://doi.org/10.61194/ijis.v3i2.712
https://doi.org/10.54783/ijsoc.v5i5.1266
https://doi.org/10.14419/ijet.v7i3.21.17186

